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The Lost Lesson: Economics After the Slogans

Education, credentials, and plural
pathways
Analyse the distinction between learning and certification, including signalling, human capital,
tuition incentives, and occupational mismatch. Design credible alternatives through fair skills
assessment, good apprenticeships, transparent outcomes, and individual choice.

2 lessons · approximately 5 hours, plus multi-day practice

How to use this workbook
Read the assigned manuscript first. This workbook contains accompanying teaching and invented
cases, not a revision of the source. Attempt exercises before consulting the rubrics and
explanations. Written work is self-assessed or discussed with a tutor; no secure examination,
academic credit or certificate is implied. Use a clearly labelled fictional case when live practice or
personal disclosure would be unsuitable. Links use the course’s intended publication address; for
offline review, open the supplied source PDF at the full-book page numbers shown.

• Distinguish signalling from human capital while allowing both.

• Audit degree requirements against real tasks.

• Evaluate subsidy pass-through and programme outcomes.

• Compare vocational and academic routes without status stereotypes.

• Design safeguards for the chapter’s four reforms.

Open the module and source reading links

Lesson sequence
1. Credentials, learning, and the price of entry

2. Build multiple routes to demonstrable competence

https://craigwright.net/learning-lost-lesson-ch17
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Credentials, learning, and the price of entry
Allow approximately 75 minutes, plus any continuing activity.

Learning objectives

• Distinguish human-capital and signalling explanations of education.

• Evaluate degree requirements against job-relevant evidence.

• Analyse subsidy pass-through and mismatch without treating all courses alike.

Assigned source readings

Chapter 17: Education That Educates; I. The Credential as a Barrier to Entry; II. The Subsidy Trap:
Why the Cost Never Stops Rising; III. The Stigma on the Practical Arts; IV. Signalling vs. Human
Capital: The Expensive Sorting Hat; V. The Mismatch: The Over-Educated and Under-Employed

Full-book PDF pages 222–226. Section links open the chapter at the relevant page.

Chapter 17 Notes:; The "Hazlitt" Examples (Primary)

Full-book PDF pages 229–231. Section links open the chapter at the relevant page.

Develop the argument
Separate the credential from the capabilities it represents

Chapter 17 contrasts schooling, understood as attendance and certification, with education,
understood as mastery and judgment. These are the author’s working definitions. Its target is a
labour market that uses a degree as a general entry ticket even where particular skills could be
demonstrated more directly. A credential can carry several kinds of information: subject
knowledge, completed training, persistence, familiarity with a profession, or selection into an
institution. The question is not whether every degree is empty, but what a specific requirement
measures and at what cost. A good audit begins with the job’s tasks and safety obligations, then
asks what evidence predicts competent performance. Removing an irrelevant filter does not
justify removing relevant preparation. The chapter’s plumber-and-philosopher contrast calls for
respect for excellence across occupations rather than a reversal of status contempt.

Human capital and signalling can coexist

Human-capital theory explains earnings through capabilities developed during education.
Signalling theory explains some earnings through information conveyed about characteristics
employers value. The chapter presents a large signalling interpretation and points to the
“sheepskin effect,” an earnings difference associated with completing a credential. That pattern is
consistent with signalling, but it does not by itself prove that learning is absent or that every
programme is mainly a conformity test. Completion may coincide with final-stage learning,
selection, licensing eligibility, networks, or other changes. A credible comparison needs
information about prior characteristics, skills, completion, and labour-market outcomes.
Credential inflation, in the book’s account, occurs when the threshold rises without corresponding
task changes. Test that proposition by comparing job content over time rather than inferring it
solely from more graduates or more demanding advertisements.

https://craigwright.net/documents/learning/books/lost-lesson-ch17.pdf#page=1
https://craigwright.net/documents/learning/books/lost-lesson-ch17.pdf#page=1
https://craigwright.net/documents/learning/books/lost-lesson-ch17.pdf#page=1
https://craigwright.net/documents/learning/books/lost-lesson-ch17.pdf#page=8
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Subsidies and prices require a market mechanism

Section II invokes the Bennett hypothesis: expanding purchasing power through loans or grants
can raise tuition when providers capture part of the additional demand. The source spells the
name inconsistently and interprets the mechanism forcefully. Pass-through depends on supply,
institutional incentives, competition, price rules, and the design of assistance. If a subsidy
increases educational access or quality as well as prices, those effects belong in the evaluation. A
60-cent tuition response to a dollar of aid, as reported in the chapter’s notes, would not mean the
entire dollar was captured or that no student benefited. The cited study summary is unverified
here and must be checked for sample, programme, period, and identification before numerical
reuse. Claims about administrative growth also need budget evidence rather than assuming every
nonteaching role is waste.

Mismatch is specific, not a verdict on students

Sections III and V connect vocational stigma, degree costs, and shortages of particular skills. The
source’s overqualified barista narrative criticises a system that can sell a costly credential without
a reliable route to the expected job; it explicitly rejects blaming the student’s character. Preserve
that distinction. A person may value scholarship, civic learning, or a career change beyond
starting salary, and employment outcomes vary by programme, region, cohort, and individual
constraints. A practical evaluation compares total cost, completion probability, occupation
requirements, transferable learning, and alternatives. It should never assume a field has literally
zero social value because earnings are low. The chapter’s status critique becomes useful when it
widens dignified choices and asks for accurate information. It becomes misleading if it replaces
the universal university prescription with a universal prescription for a trade.

A logistics coordinator requirement
Invented for this course.

An invented employer requires any bachelor’s degree for a logistics coordinator whose daily tasks
are routing, spreadsheet checks, supplier communication, and exception handling.

1. Define job tasks and minimum performance standards before deciding whether a degree is
relevant.

2. Compare work samples, relevant training, experience, and a degree as sources of evidence.

3. Check whether the work sample is accessible, job-related, and scored consistently.

4. Evaluate predictive performance and exclusion effects rather than assuming either degrees or
tests are automatically fair.

A general degree filter may be replaceable, but the replacement must actually assess the job and
preserve valid safety and competence requirements.

Practice and evidence
1. Audit a hiring filter

Use the invented logistics role to design a skills-based assessment and identify what a degree
might still contribute.
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Deliverable: A task-to-evidence matrix and a 250-word validation plan.

1. List four daily tasks.

2. Choose a work sample or other evidence for each.

3. Specify fair scoring, reasonable accessibility, and a check of job performance after hiring.

Relevance · 2 points

Links each requirement to actual work rather than prestige.

Fairness · 2 points

Includes consistent scoring and accessibility without stereotyping candidates.

Validation · 2 points

Names evidence that could show the replacement filter is worse or better.

2. Challenge a signalling inference

A fictional dataset shows an earnings jump among degree completers. Evaluate the claim that
this proves education teaches nothing.

Deliverable: A 350-word argument with three alternative explanations and a research design.

1. State what the observation directly shows.

2. Separate signalling, learning, and selection possibilities.

3. Propose measurements or comparisons that discriminate between them.

Logic · 2 points

Does not treat a completion premium as unique proof of pure signalling.

Alternatives · 2 points

Offers plausible distinguishable explanations rather than unrelated objections.

Evidence · 2 points

Identifies skills, prior characteristics, and outcomes needed for comparison.

Reflection

Where have you seen a requirement stand in for competence, and what fair evidence would test
the substitution?

Formative self-check
Choose an answer before looking at the answer key. These questions are open practice, not a secure assessment.

1. A diploma-completion premium is observed. What is the strongest
inference?

• A. No student learned anything.
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• B. It is compatible with signalling, but additional evidence is needed to separate explanations.

• C. All programmes have the same value.

• D. The final year must create all human capital.

2. A dollar of aid is associated with a 60-cent tuition increase in a study. What
should a reviewer avoid?

• A. Checking the study’s design.

• B. Asking about access and quality.

• C. Concluding without further analysis that all aid was captured and no student benefited.

• D. Distinguishing programmes and markets.

3. What is the best test of an allegedly irrelevant degree requirement?

• A. Whether the employer is prestigious.

• B. Whether the candidate dislikes classrooms.

• C. Whether every current worker has identical schooling.

• D. Whether the requirement predicts the actual tasks better than accessible alternatives.

Answer explanations
1. B — It is compatible with signalling, but additional evidence is needed to
separate explanations.

Several mechanisms can generate a completion premium. The observation motivates
investigation without uniquely identifying pure signalling or pure learning.

2. C — Concluding without further analysis that all aid was captured and no
student benefited.

Partial price pass-through is not complete capture or a full welfare estimate. Scope, identification,
access, and quality matter.

3. D — Whether the requirement predicts the actual tasks better than
accessible alternatives.

A task-based validation addresses competence and exclusion. Status, personal preference, or
simple credential counts do not settle predictive value.
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Build multiple routes to demonstrable competence
Allow approximately 75 minutes, plus any continuing activity.

Learning objectives

• Compare apprenticeship and academic pathways across learning, cost, and mobility.

• Evaluate the chapter’s gender claims without assigning individuals by stereotype.

• Design outcome transparency and incentive alignment with safeguards.

Assigned source readings

VI. The Loss of the Apprenticeship; VII. The "Lost Boys" and the Gender Gap; VIII. The Solution:
Decoupling and Diversifying; IX. Conclusion: The Return to Reality; The Lesson Line; Chapter 17
Notes:; The "Hazlitt" Examples (Primary)

Full-book PDF pages 226–231. Section links open the chapter at the relevant page.

Develop the argument
Work-based learning changes the learning environment

Section VI presents apprenticeship as paid, relevant, networked, and capable of revealing poor fit
early. Its mechanism is feedback from real tasks, guided practice, and entry into a professional
community. These are possible design strengths, not guarantees attached to the label. A weak
apprenticeship can offer repetitive low-skill work, inadequate supervision, poor safety, or
credentials that do not travel between employers. A strong comparison therefore examines pay,
mentoring quality, transferable knowledge, progression, assessment, and exit options. The book
contrasts Germany and Switzerland with an Anglo-American credential emphasis, but its
international causal claims require more evidence than a broad comparison. Educational systems
differ in many relevant conditions. The course asks what features could be transferred and tested
locally rather than assuming another country’s aggregate outcome will be reproduced by
adopting one programme name.

Respond to disengagement without sorting people by sex

Section VII argues that academic environments can disadvantage some young men and contrasts
classroom expectations with practical agency. Treat its broad statements about women’s and
men’s traits as the author’s unverified generalisations. They do not license predictions about an
individual’s ability, preferred work, maturity, or worth. Young people of any gender can benefit
from physical, practical, verbal, theoretical, collaborative, or independent learning, and many
combine them. A sound design assesses interests and demonstrated abilities directly, offers
exploration, and permits changing paths. It also investigates barriers such as income, disability
access, discrimination, caring duties, transport, and mental or physical health without reducing
disengagement to sex. The chapter’s concern about people outside education, employment, or
training should lead to dignified options and support, not compelled risk-taking or a
stereotype-based assignment to a workshop.

https://craigwright.net/documents/learning/books/lost-lesson-ch17.pdf#page=5
https://craigwright.net/documents/learning/books/lost-lesson-ch17.pdf#page=5
https://craigwright.net/documents/learning/books/lost-lesson-ch17.pdf#page=5
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Four proposals require four kinds of safeguards

The source proposes decoupling hiring from degrees, making institutions share loan risk,
expanding recognised work-based routes, and disclosing programme outcomes. Skills-based
hiring needs validated, accessible assessment. Loan-risk sharing needs safeguards against
institutions excluding applicants facing disadvantage or narrowing education solely to immediate
earnings. Funding apprenticeships and shorter programmes requires quality assurance,
transferable learning, and protection against poor providers. Outcome disclosure should show
debt, completion, repayment, employment, and earnings by programme and cohort, with
distributions rather than one flattering average. Comparisons must distinguish selection from
value added: students and programmes do not begin from the same position. The chapter’s four
proposals aim to align incentives and widen entry; evaluating them requires noticing new
incentives they create. A reform that removes one gate while creating an equally costly
replacement has not achieved its stated purpose.

Education serves capability and judgment

The conclusion returns to Gardner’s respect for practical and intellectual excellence. The chapter
says education should equip people to solve problems and live well, which is broader than
maximizing a first salary. A pathway comparison can respect that goal while requiring honest
costs and evidence. The notes and primary examples repeat the sheepskin, subsidy, and
mismatch arguments. They contain attribution problems: footnotes 65 and 67 repeat a tuition
study at paragraphs about different claims, and visible in-text markers do not cleanly match the
presented note list. These are reasons to verify the original studies before reusing precise
conclusions. In your own recommendation, separate demonstrated outcomes, assumptions,
personal values, and uncertainty. Give the learner meaningful alternatives and an affordable way
to test fit. Neither ideological agreement with the author nor choosing a vocational route is the
assessment’s desired outcome.

Choosing between three training routes
Invented for this course.

An invented adult learner, Jo, is considering a two-year technical programme, a paid maintenance
apprenticeship, and a part-time degree while caring for a relative.

1. List Jo’s goals, schedule, accessibility needs, prior learning, and the occupations each route
can actually enter.

2. Compare net costs, foregone earnings, supervision, transferable learning, and completion
support rather than tuition alone.

3. Request programme-specific outcomes and distinguish averages from the experience of
similar participants.

4. Design a short exploratory visit or introductory module that tests fit without making an
irreversible commitment.

A justified choice depends on Jo’s circumstances and evidence. The case does not prescribe a
route based on gender or social status.
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Practice and evidence
1. Design a high-quality apprenticeship

Create a fictional maintenance apprenticeship that retains the chapter’s four advantages while
preventing exploitation and narrow training.

Deliverable: A one-page programme specification and six-month evaluation plan.

1. Specify pay, supervision, safe tasks, classroom or theory components, and progression.

2. Define transferable competence and assessment.

3. Provide exit, complaint, accessibility, and continuation options.

Learning design · 2 points

Integrates real tasks, feedback, theory, and measurable competence.

Protection · 2 points

Includes safety, fair treatment, mentoring, and meaningful exit.

Portability · 2 points

Makes skills and qualifications usable beyond a single employer.

2. Write an outcome-disclosure standard

Design the information a programme must give an applicant before accepting tuition or debt.

Deliverable: A disclosure checklist and a 350-word critique of one-average marketing.

1. Include completion, debt, repayment, earnings distribution, and cohort definitions.

2. Explain selection and nonfinancial educational goals.

3. Identify a safeguard against providers excluding harder-to-serve applicants to improve
metrics.

Transparency · 2 points

Uses programme-specific, time-bounded, comparable measures and uncertainty.

Interpretation · 2 points

Does not confuse observed graduate outcomes with causal value added.

Equity and agency · 2 points

Preserves choice and guards against metric-driven exclusion.

Reflection

What information would help someone choose a route without telling them what kind of person
they ought to become?
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Formative self-check
Choose an answer before looking at the answer key. These questions are open practice, not a secure assessment.

1. Which is the strongest apprenticeship quality indicator?

• A. The programme uses the word apprenticeship.

• B. Participants perform unpaid repetitive work.

• C. Mentored progression produces assessed, transferable skills with safe work and fair
conditions.

• D. All participants are of one gender.

2. How should the course apply the chapter’s claims about young men?

• A. Use them to assign every boy to a trade.

• B. Treat them as source generalisations to scrutinise and assess individuals directly.

• C. Exclude women from physical tasks.

• D. Assume classroom success identifies moral worth.

3. A college shares loan-default risk. What unintended incentive needs
attention?

• A. It may exclude applicants with greater barriers instead of improving teaching.

• B. All institutions must immediately become excellent.

• C. Students can no longer value scholarship.

• D. Outcome measurement becomes unnecessary.

Answer explanations
1. C — Mentored progression produces assessed, transferable skills with safe
work and fair conditions.

The learning mechanism depends on design and evidence. A label, cheap labour, or demographic
sorting does not establish educational value.

2. B — Treat them as source generalisations to scrutinise and assess
individuals directly.

Population claims, even if verified, would not justify stereotyping an individual. Direct assessment
and diverse, accessible routes better serve the stated goal.

3. A — It may exclude applicants with greater barriers instead of improving
teaching.

Risk-sharing can change selection incentives as well as programme quality. Safeguards and
adjusted evaluation are needed; the policy label alone does not guarantee improvement.
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Module assessment

Replace a credential bottleneck responsibly
A fictional regional employer and college want to improve access to technical operations jobs. The
employer demands a generic degree; the college markets average graduate earnings without
programme detail; an apprenticeship provider offers little transferable training. Propose a joint
redesign.

Required evidence

• A task-based hiring assessment.

• A pathway comparison and apprenticeship quality standard.

• A 600-word disclosure and evaluation plan with safeguards against exclusion.

Assessment criteria

Conceptual accuracy · 5 points

Distinguishes learning, signalling, selection, and credentials without false binaries.

Practical design · 5 points

Links assessment and training to actual tasks and transferable competence.

Safeguards · 5 points

Includes accessibility, safety, fair selection, exit options, and individual choice.

Evidence · 5 points

Uses comparable programme outcomes, causal caution, and explicit uncertainty.

Model response: consult after your attempt

A strong design begins with the job, removes only unsupported filters, and validates the
alternative assessment. It improves apprenticeship mentoring and portable learning while
preserving appropriate academic routes. Disclosure includes costs, completion, distributions, and
nonfinancial aims. The analysis does not infer pure signalling from a diploma premium or assign
learners by gender. Success is demonstrated capability and wider fair access, not a
predetermined rise or fall in university participation.

Source cautions and interpretation
• Complete source range 02274–02370 and footnotes 64–67 were read; no figures or tables are

present.

• Caplan’s signalling share, the tuition pass-through figure, apprenticeship-country comparisons,
wage claims, and gender generalisations are source claims not independently verified here.

• The sheepskin effect does not uniquely prove signalling or absence of learning. A partial
subsidy price response does not establish zero benefit for recipients.
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• Footnotes 65 and 67 repeat Lucca, Nadauld, and Shen at paragraphs whose immediate
subjects differ; visible markers such as 4, 5, and 8 do not form a clean match to the displayed
four-note list.

• No learner should be assigned a career or educational route based on gender, disability, class,
or the source’s rhetorical characterisations. Cases are invented and are not personal financial
advice.

• Exact mapped footnote locations read: 64 at lost-lesson-b02286; 65 at lost-lesson-b02305; 66
at lost-lesson-b02323; 67 at lost-lesson-b02341.

Source coverage
I. The Credential as a Barrier to Entry

Lesson 1 develops credential barriers, subsidy-price mechanisms, vocational stigma, signalling
versus human capital, and mismatch; job-filter and inference exercises test alternative
explanations.

Read source section: full-book PDF page 223

II. The Subsidy Trap: Why the Cost Never Stops Rising

Lesson 1 develops credential barriers, subsidy-price mechanisms, vocational stigma, signalling
versus human capital, and mismatch; job-filter and inference exercises test alternative
explanations.

Read source section: full-book PDF page 223

III. The Stigma on the Practical Arts

Lesson 1 develops credential barriers, subsidy-price mechanisms, vocational stigma, signalling
versus human capital, and mismatch; job-filter and inference exercises test alternative
explanations.

Read source section: full-book PDF page 224

IV. Signalling vs. Human Capital: The Expensive Sorting Hat

Lesson 1 develops credential barriers, subsidy-price mechanisms, vocational stigma, signalling
versus human capital, and mismatch; job-filter and inference exercises test alternative
explanations.

Read source section: full-book PDF page 225

V. The Mismatch: The Over-Educated and Under-Employed

Lesson 1 develops credential barriers, subsidy-price mechanisms, vocational stigma, signalling
versus human capital, and mismatch; job-filter and inference exercises test alternative
explanations.

Read source section: full-book PDF page 225

https://craigwright.net/documents/learning/books/lost-lesson-ch17.pdf#page=2
https://craigwright.net/documents/learning/books/lost-lesson-ch17.pdf#page=2
https://craigwright.net/documents/learning/books/lost-lesson-ch17.pdf#page=3
https://craigwright.net/documents/learning/books/lost-lesson-ch17.pdf#page=4
https://craigwright.net/documents/learning/books/lost-lesson-ch17.pdf#page=4
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VI. The Loss of the Apprenticeship

Lesson 2 compares apprenticeship design, critiques the gender claims, develops all four
decoupling/diversification proposals and safeguards, and returns to practical and intellectual
excellence.

Read source section: full-book PDF page 226

VII. The "Lost Boys" and the Gender Gap

Lesson 2 compares apprenticeship design, critiques the gender claims, develops all four
decoupling/diversification proposals and safeguards, and returns to practical and intellectual
excellence.

Read source section: full-book PDF page 226

VIII. The Solution: Decoupling and Diversifying

Lesson 2 compares apprenticeship design, critiques the gender claims, develops all four
decoupling/diversification proposals and safeguards, and returns to practical and intellectual
excellence.

Read source section: full-book PDF page 227

IX. Conclusion: The Return to Reality

Lesson 2 compares apprenticeship design, critiques the gender claims, develops all four
decoupling/diversification proposals and safeguards, and returns to practical and intellectual
excellence.

Read source section: full-book PDF page 228

The Lesson Line

Lesson 2 compares apprenticeship design, critiques the gender claims, develops all four
decoupling/diversification proposals and safeguards, and returns to practical and intellectual
excellence.

Read source section: full-book PDF page 228

Chapter 17 Notes:

Both lessons examine the notes and sheepskin, Bennett-hypothesis, and mismatch examples;
Lesson 2 explicitly teaches attribution limitations and cautious reuse.

Read source section: full-book PDF page 229

The "Hazlitt" Examples (Primary)

Both lessons examine the notes and sheepskin, Bennett-hypothesis, and mismatch examples;
Lesson 2 explicitly teaches attribution limitations and cautious reuse.

Read source section: full-book PDF page 230

https://craigwright.net/documents/learning/books/lost-lesson-ch17.pdf#page=5
https://craigwright.net/documents/learning/books/lost-lesson-ch17.pdf#page=5
https://craigwright.net/documents/learning/books/lost-lesson-ch17.pdf#page=6
https://craigwright.net/documents/learning/books/lost-lesson-ch17.pdf#page=7
https://craigwright.net/documents/learning/books/lost-lesson-ch17.pdf#page=7
https://craigwright.net/documents/learning/books/lost-lesson-ch17.pdf#page=8
https://craigwright.net/documents/learning/books/lost-lesson-ch17.pdf#page=9
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